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Questions Addressed

* What is the level of use of sims in educational leadership preparation
programs at the national level in the U.S.?

* What does program-wide usage of sims look like in an educational
leadership preparation program (ELPP)?

* Do sims build leadership self-efficacy through practice?

 What further research is needed to determine how, when, and where
to use this instructional practice?



A Continuum of Instructional Approaches

Nature / Sources of feedback
Theory based Reality based

Participation in
the Community
of Practice

Course /
classroom-
based

School-based

Contextual Variability, Complexity, and Interaction

Knowledge & Hypothetical Real life Field.—ba.sed .Knowlet.jge & skills
skills in the problems problems applications in practice
abstract

Taylor, D.L., Cordeiro, P.A., & Chrispeels, J.H. (2009). Pedagogy. In M. D. Young, G. M. Crow, J. Murphy & R. T. Ogawa (Eds.) Handbook of research on the education of school leaders. (pp. 319-369). New York: Routledge.



Updated Instructional Approaches

Sources of Self Efficacy

Vicarious experience Imaginal / Virtual experience Mastery experience
Nature / Sources of fe k
Theory based Theory-based, but artifact supported [incl. of physiological arousal] Reality based

Participation in
the Community
of Practice

Course /
classroom-
based

School-based

Text, Class- Case Digital Clinical Action h/ Internships &
based work Methods Simulations Simulations L(;S,Learc Residencies
| | | | |
[ | | |
C =
Videa! Digital Field er‘:\”;:g e
Audio etc. Cases observations clinically enacted
Contextual Variability, Complexity, and Interaction
Knowledge & Hypothetical Real life Fielc!-ba§ed !(nowle(_:lge & skills
skills in the problems problems applications In practice
abstract

Dexter, S., & Clement, R.D. (November, 2018). In Search of Signature Pedagogies in 21st Century Educational Administration. Special session at the annual meeting of University Council of Educational Administratiol



How are
Programs Inactive Inter-Active Active
teaching
research-
nased school
eadership

. Text. Class- Case Digital Clinical Action Internships &
’ . . . . research/ . .
D ra Ct I C e S ? Seaas] e Methods Simulations Simulations S Residencies
[ ]
| . l | |
. o . Course-
Vldgo, E'g'taﬂ F'sld . embedded
Audio etc. EEES observations clinically enacted

Dexter, S., Moraguez, D., & Clement, R.D. (In Press). "Defining the “Missing Middle” in Pre-Service Principal Competency Development: Pedagogical Gaps in the Bridge from Classroom to Field. Journal of Educational Administration.



How are

programs Inactive Inter-Active Active
te a C h i n g Text-based readings Interactive digital cases or games Leadership internships, part-time

h Class-based, student-constructed Interactive video-based cases Leadership residencies, full-time

plans, products, or analyses

Interactive digital simulations

; Field-based, student-initiated
3 a S e d S C h O O | Video examples Interactive, immersive observation, PBL, or action
simulations research
d h . Audio materials or podcasts
- " Action .
. Text, Class- Case Digital Clinical b/ Internships &
D ra Ct I C e S ? based work Methods Simulations Simulations ;(;sl-earc Residencies
[ ]
| . | | |
[ | I |
. - . Course-
Vldj'o' Elgltal cFJIt?slgrvations embedded
Audio etc. ases clinically enacted

Text-based case studies Interactive human-actor/acted Class-assigned, field-based project
simulations

Video-based case studies

Dexter, S., Moraguez, D., & Clement, R.D. (In Press). "Defining the “Missing Middle” in Pre-Service Principal Competency Development: Pedagogical Gaps in the Bridge from Classroom to Field. Journal of Educational Administration.



How are

programs Inactive Inter-Active Active
te a C h i n g Text-based reading 99% ) Interactive digital cases or games 8% Leadership internships, part-tiffe = 85% >

Class-based, student-constructed 88% Interactive video-based cases 11% Leadership residencies, full-time = 18%
re S e a rC h - plans, products, or analyses

Interactive digital simulations 15%

; Field-based, student-initiated 82%
3 a S e d S C h O O | Video examples  88% Interactive, immersive 8% observation, PBL, or action
simulations research
d h . Audio materials or podcasts 67%
- " Action .
. Text, Class- Case Digital Clinical b/ Internships &
D ra Ct I C e S ? based work Methods Simulations Simulations ;(;sl-earc Residencies
[ ]
| . | | |
[ | I |
. - . Course-
Vldj'o' Elgltal cFJIt?slgrvations embedded
Audio etc. ases clinically enacted

Text-based case 5tUdie< 93% | ) Interactive human-actor/acted  45% Class-assigned, field-based project 94%
simulations
Video-based case studies 37% |

Dexter, S., Moraguez, D., & Clement, R.D. (In Press). "Defining the “Missing Middle” in Pre-Service Principal Competency Development: Pedagogical Gaps in the Bridge from Classroom to Field. Journal of Educational Administration.



12 Ed Leadership Competencies

Competency, by Domain

Domain One: Establishing and Conveying the Vision

1. articulate and steward a school mission and vision

2. set school goals and performance expectations

3. referencing data and standards to inform growth opportunities

Domain Two: Facilitating a High-QOuality Learning Experience for Students

4. create a school environment that reflects diverse student backgrounds

5. build an effective instructional program

Domain Three: Building Professional Capacity

6. select and hire the right teachers
7. build trusting relationships with staff

8. establish structures for individual and collective teacher growth

Domain Four: Creating a Supportive Organization for Learning

9. manage financial, operational, and human resources
10. create a multi-perspective, collaborative culture

11. lead for equity and inclusion in schools

Domain Five: Connecting with External Partners

12. maintain collaborative relationships with families and the community

Hitt, D. H., & Tucker, P. D. (2016). Systematic Review of Key Leader Practices Found to Influence Student Achievement: A Unified Framework. Review of Educational Research, 86(2), 531-569.



Primary mode Secondary mode

Readings, Readings,
ANV, lass-assignet, AlV, class-assigne i, MOSt
class-based field-based class-based field-based
H O W a re Competency, by Domain work project work Text Case project Pre Valent
Domain One: Establishing and Conveying the Vision R es po nse S,

p ro g ra m S 1. articulate and steward a 37.6 37.6 53.3 53.7 Percent Of

school mission and vision

. 2. set school goals and - 45.6 53.3 50.5 To tal, Wlthln
te a C h I n g performance expectations .
3. referencing data and - 45.6 57.0 52.3 Prlmary and
o fro standards to inform growth
S p e C I fl C opportunities Secondary
) Domain Two: Facilitating a high-quality Learning Experience for Students M (0] d és o _f
re S e a rC h - 4. create a school environment 46.5 - 45.8 46.7 Instruction
that reflects diverse student ’
backgrounds by
3 a S e d S C h O O I 5. build an effective instructional 40.7 - 52.3 57.9
program Competency
o Domain Three: Building Professional Capacity an d DO ma I n
e a d e rS h I p 6. select and hire the right 437.7 - 46.7 44.9
teachers
N ? 7. build trusting relationships 52.8 - 53.3 47.7
oractices:
8. establish structures for 37.6 - 55.1 50.5
individual and collective
teacher growth

Domain Four: Creating a Supportive Organization for Learning

9. manage financial, operational, 51.6 - 49.5 48.6 49.5
and human resources

10. create a multi-perspective, 48.9 - 50.5 50.5
collaborative culture

11. lead for equity and inclusionin| 52.3 - 57 48.6
schools

Domain Five: Connecting with External Partners

12. maintain collaborative - 43.8 44.9 48.6
relationships with families and
the community




3 Main Instructional Approaches in Leader Prep

Sources of Self Efficacy
Vicarious experience Imaginal / Virtual experience Mastery experience

Nature / Sources of feedback

Theory based Theory-based, but artifact supported [incl. of physiological arousal] Reality based

Participation in
the Community
of Practice

Course /
classroom-
based

School-based

Text. Class. Case Digital Clinical Action Internships &
’ . . . . research/ . .
based work Methods Simulations Simulations PBL Residencies
I | l |
! I P ‘
. Digital ,F' Id \ Course-
Vldgo, C'g' a Il: N embedded
Audio etc. ases observations clinically enacted

Contextual Variability, Complexity, and Interaction

Knowledge & Hypothetical Real life Field'—bajsed .Knowlec'ige & skills
skills in the problems problems applications in practice
abstract

Dexter, S., Moraguez, D., & Clement, R.D. (In Press). "Defining the “Missing Middle” in Pre-Service Principal Competency Development: Pedagogical Gaps in the Bridge from Classroom to Field. Journal of Educational Administration.



Virtual Practicum

Experiential Learning Cycle*

1. _: The learner’s concrete

experience, such as in a virtual
practicum.

2. Reflecting: The learner’s reflective
observation back on that experience.

3. -The learner’s abstract thinking to
reach conclusions and conceptualize the
meaning of the experience.

4. Acting: The learner’s plans to test learning
in @ new situation.

*Kolb, D. A. (2014). Experiential Learning: Experience as the Source of Learning and Development. United Kingdom: Pearson Education.
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@ SChOOlSimS — computer based “choose your own adventure” branching sim

EXPERIENCE IS THE BEST TEACHER

Graduate School of Education |

x
?\F eml G SE ‘ Dress Code Intervention 2

® 1) (»)

* You are the principal of S.R. Elementary

« This is your first year at this school

* You have been an elementary principal
for five years P &

 Staff is made up of many young
teachers who work collaboratively

* You have received complaints from staff

members about a colleague's attire

[ Guide: In this si you are the principal of S.R. El tary, a K-5 elementary school. While this is your first year at this school, you have been an elementary =
[ Q ) principal for five years. The staff is comprised of many young teachers who work collaboratively and enjoy each other's company. It is the beginning of spring and =
<y over the past two weeks you have received complaints from staff members about one of their colleague’s unprofessional attire. You will need to decide how to respond
(54

Graduate School of Education

& PennGsr |

Dress Code Intervention

&

@£ Inbox
r:;) Sent
f} Drafts
E'"o Junk
ﬁ Trash
£ quarantine
[ Sent Messages

@ 2] Sync Issues
£ Task

a
a
a
a
a
a
a

Mary

Thanks,

Mary Smith Ms. Brown's Attire

April 5

Dr. B. Carver Elementary Testing Requirements 56 k April 8
H. Mayweather Dress Code? 15k April 8
Ellen Morgan Re: State Assessment Standards 127k  April 8
Dr. B. Carver School Board Meeting Update 157k April 10
D. Barr Jen Brown's Attire 38k April 10
T.S. Feeley Dress Code Concerns 27k April 11

| am very concerned about Jen Brown's unprofessional attire. | hope that you will address this issue.

Graduate School of Education

& PennGse

Dress Code Intervention

&

4
A 4
4

2

&

How will you address the concerns raised by Miss
Brown's colleagues?

a. You decide to have Terry Feeley, the school counselor
(and one of Miss Brown's trusted female colleagues),
have a conversation with Miss Brown about her attire
and maintaining a safe and comfortable environment
for the students.

b. You decide to take no immediate action and see if Miss
Brown begins to dress more appropriately on her own.

c. You decide to schedule a meeting focusing on the
concerns about dress raised by Miss Brown's
colleagues.




M U rSIOn = mixed reality, Al-enhanced simulation

Current topics include new teacher screening interviews,
difficult conversation with an angry parent (sex education),
“old school” teacher hesitant to use technology, instructional
leadership and cultural responsive pedagogy...

A human who is a “simulation
specialist” plays a character,
portrayed as an avatar.

o We provide the
background, context,
details, etc.

Any topic can be prepared into a
script. We use Ben Dotger’s 13

“clinical sims” as a starting point.
o Beyond Tears, Tirades, and
Tantrums. Ben Dotger (2014)



INTRANET ALL CASE NOTES

Students Staff Curriculum and Technology School Community Professional
Assessment Infrastructure Connections Develop

| Mission Facilities |
Statement

School Improvement Plan

H. Usher utilizes an annual Action Planning
process that involves educators, parents,
businesses, and higher education personnel.
An Action Planning Team, consisting of the
principal, teachers, support staff, and
community representatives, facilitate the
process. Action planning is based on careful
consideration of student performance data
and other indicators of school success. The
Action Plan sets focus and direction for
improvement efforts in areas such as
curriculum, assessment, professional
development, and leadership. It also forms
the basis for budgeting, personnel decisions,
time allocation, and leadership priorities.

Analysis of Student Performance Results

Each year students are tested in grades 2 through 5 using the SAT 9. They
are also assessed by the state.

The latest SAT 9 results show the majority of students performed well, but
overall, grade 2 and 3 students’ results were lower in language arts skills
and knowledge. Because early literacy is crucial for overall success in
learning, it is most important to develop an action plan to support all
students in meeting performance standards for literacy, including both
reading and writing.

Preliminary Hypothesis & Questions for Improvement Plan:

ETI PS = digital case to practice decision making, grounded in website and intranet of a hypothetical school

=
etl ps Educational Theory into Practice Software STUDENT VIEW

CURRENT CASE: STUDENT SUBGROUP ACHIEVEMENT - H. USHER
PURPOSE: IDENTIFY LEVERAGE POINTS TO IMPROVE STUDENT ACHIEVEMENT FOR SUBGROUPS

‘ INTRO 1.1SSUE 3. ALTERNATIVES 4. DECISION

® School site is open in another window. See the Window menu (on a Mac) or task bar (on a PC) to locate it if it is not visible
right now.

L

Decision Making Step 1: Identify the issue that needs to be addressed

In identifying the issue that needs to be addressed, effective decision makers carry out the following steps to ensure that they are
getting at the heart of the issue.

« Consider many possible explanations of what is going on, including inherent assumptions within each
« Deduce fundamental underlying nature of problem

« Seek an appropriate amount and nature of data in order to make decision

« Identify the desired goals that define the scope and scale of necessary decision

« Deduce additional data needed

« Identify the team of people who should be involved

Q 1: Consider what is going on at the school. Generate 3-5 explanations that you think could account for this. Check the one that you
believe is at the heart of the issue.

N

N

™

NN

|
0|
|
0|
|

J

Q 2: Identify eight key data sources that led you to conclude what the heart of the issue is.

School Site

Curriculum and Technology School Community| Professional
Abiaut the School Students - Infrastructure Connections Development

| School Wide | Family
lmprwumnt Domomqama Dmngnpuu Facilities Involvement

| Mission | Performance = Mentoring  Instructional  Classroom _ Business " Leadership
Statement Sequence Based Facilities Involvement



UVA Courses with Virtual Practicum

= Fall 2020, Spring 2021, Summer, 2021

Year one. Three semesters Year two. Three semesters

. Family and Community Education 7. Strategic Alignment of Planning and Resources

. Leadership for Continuous Improvement 8. Cultivating Professional Capacity

. Leadership for Teaching and Learning 9. Leadership for Ed Tech

4. Leadership Experiences, Applications, and Development | Internship (8988) - 1 cr

. Legal and Educational Policy Context 10. Leadership for Special Populations

6. Leadership Experiences, Applications, and Development | Internship (8988) - 2 cr




Selected Titles per Course

Course SchoolSim Mursion Sim* ETIPS Case
1. Family and Community Engagement e Social Media e William Emler e School and Family Engagement
e Difficult Conversations: Race e David Simmons
e Stakeholder Management
3. Leadership for Teaching and Learning e  Cultural Competence e Jerry Michelson (v. 1) e Professional Development Planning
e New Teacher Evaluation e  Marilyn Wykowski e Instructional Innovation
e Goal Setting
5. Legal & Educational Policy Context e Cyberbullying e Jimmy Ormon e Student Subgroup Achievement
e School Safety e Ashley Wilson
e Recognizing and Reporting Abuse &
Neglect
7. Strategic Alignment of Planning and e Middle School Budget Challenge e Resources and Mission Alignment
Resources e Small School Budget Crisis
e Equity-based Budgeting
8. Cultivating Professional Capacity e School Counselors e Screening Interview e HR Staffing & Development
e Equity e Paul Walters
e HS Coach e Coach Carson
e Dress Code
9. Leadership for EdTech e Teacher Blog e Jerry Michelson (v. 2) e Instructional Innovation

*Custom scripts developed from Dotger, B. (2014). Beyond Tears, Tirades, and Tantrums. Information Age Publishing.



Implementation Process

1. Review syllabus, using “VP Needs Assessment”
o Review endorsement competencies, course objectives, themes by course and
program
o Major course topics
o Potential Need Areas to address with VP
2. Meet with faculty member to review recommendations
3. Prepare complete implementation support guides
o links and directions for students; provide student contact info to Mursion staff
o links to post-scenario questions; - per simulation per student
o debriefing questions; - in class, whole group

4. Consent students and provide surveys




Beginning of Course

Post-Simulation Reflection Questions,

End of Course Self-

Self-Assessment after each sim Assessment Survey
Brocedural DM Steps #1-12 Secenario Reflections
identify the issue problem ~ 1. ENEEREREE: The lcarmer’s concrete experience, such as in a virtual
1.50ak a sofchsnd amoont of dats for undorstanding - =
o probiem .;_-"' 3\ I:II:'ECTIE'LLII'I.
E iy many passitis sxplanations of maln & 2. Reflecting: The learner’s reflective observation back on that experience. 17 How much did each
Z.ickentify fundamental underting probiem e 3 ﬁ’fhe learner’s attempt to concepiualize a theory or model of the | of the following
Identify guiding principles | ¢ experience. companents of your four
d.Damonsirane unoerstanaing of gueding - .Y 7 N . = . cases and sims
professional principles ~ 4. Acting® The learner’s plans to test a concept in a new situation. rience contribute to

Sdm awane of my aVspositions and valses mar

Sl oon/Sion maRng
Identify the alternatives

d.Genonaln multipde opdigns & addross problem o
goa!

F.Gnonafe now sd WNRsudl oofions

E.Abks for v reulthols DOrsoEclives i anadying
anbioes

5. Arpalyre compoling sdfurnatves basod on
profos sional poancinles and fsposiions

Genergte o response

0. Selogf mos! agoropniale aptlon based on
profassional panoines and fsposilions

M. Develop o cohored plam of sotion

1L, Anficipade consequonoss of aciions

Declarative B13-16

13, [DENTIFY Emerging issues ond trend's within
schiool and community relations;

14, WORK cofeborohively with staff fomilies, and
community members (o secure resoonces o fo
sunpart hhe success of o diverse popwatian;

15, EVELOP mppropriote pubiic reletions ond
puliic engogement strategées and processes for
building and sustaining posithve reiotionships
with fomilies, coregivers, and community
partners; ong

16, INTEGRATE of techrology ko support

communitetion efforts.

1.

L

Having completed this simulation, what emotions did it elicit? Why do you think you
felt those emotions?
In this simulation, what was the problem that you had to address?

would help a principal respond effectively to this scenario?
- to which you feel your responses in the simulation exhibited the

values you just listed. (1 = Not at all; 2 = A little bit; 3 = To some extent; 4 = A great

deal
did you think applied to this simulation?

BEREEAEIR are vou that you applied that course content appropriately to this simulation|
{1 = Mot certain; 2 = A little uncertain; 3 = Somewhat certain; 4 = Quite certain)
What did you learn from this simulation? How will that benefit your future leadership
practice?

To what extent did this exercise increase your confidence in your future ability to
successfully carry out leadership decisions regarding family and community
engagement? (1 = Not at all; 2 = Alittle bit; 3 = To some extent; 4 = A great deal)
{1 = Mot at all; 2 = A little bit; 3 = To some extent; 4 = A great deal)

your learning abouwt
educotional leadership

and decision making?
A [n-chnss or o
45 G5 SR
H. Compisdion of the casos
thom sefees
. estrucior's scanng aof the
o and fooaback

18 Considering your
work with the four types

of educational
leadership cases used in
this course, to what
extent do you agree or
disagree with the
following statements?

a. The coses” o sims'
DOvHENTS e Joathaniin,
cordianieg roalsic
hradtershin SCENARTOS.

B. The coses agoressod
rails fic fpadorshis
L

o J undersiood what | waes
supposad fo inam.

d. The oarming [ gained fom
pamicipaieg i i o
DEFS0S f SMS was wardh Mo
b ) spant.

. | o Meo lo sed e
TYFPES of casos amd sims
[rod dte aciua! samo onos)
usad i my fufung
leackorship cowrsos,




Contributions of Simulation Experiences

Rate the extent to which you feel your responses in the simulation exhibited the professional
ethics you just listed

(Scale: 1 =1 = Not at all; 2 = A little bit; 3 = A fair amount; 4= Mostly; 5 = Completely)

How certain are you that you applied course content appropriately in responding to this
simulation?

(Scale: 1 = 1= Not at all certain; 2 = A little uncertain; 3 = Fairly certain; 4 = Very certain; 5 Completely certain)

To what extent did this exercise increase your confidence in your future ability to successfully
carry out leadership decisions regarding [course topic]?

(Scale: 1 = Not at all increased confidence; 2 = A little increased confidence; 3 = Fairly increased confidence; 4 = Quite increased confidence; 5 = Greatly increased confidence)

Class discussion/debrief after the simulations

Completion of the simulations themselves

(Scale: 1 = No Contribution <> 5 = Substantial Contribution)

The simulations' contexts were authentic, containing realistic leadership scenarios
The simulations addressed realistic leadership decisions

| understood what | was supposed to learn
The learning | gained from participating in the simulations was worth the time | spent
| would like to see these types of simulations used in my future leadership courses

(Scale: 1 = Strongly Disagree <> 5 = Strongly Agree)

4.1

3.8

3.8

4.1
4.1

4.0
3.9

3.9
3.9
4.0



Students’ Voices on the Use of Sims in Courses

Optional Post-sim Reflection Question:
Do you have any remarks you'd like to share about the different simulations regarding how they engaged you in different ways?

Y

-

8 2,
werare continue £ learn S -
e AVATArS ‘gg;‘;gﬁpracnceq S
challenged time [ecader decisiontuture g

?.Eﬁ!.',fyreaﬁ‘“ madeénga Ingchomes .
Lespxperiencetalk greaf feedback g S

live varents life &
loufczl chgaglggltgas?%ggmteracﬂon

critical _. optlon
5 s Process



What do faculty
and program
leaders report
that they need
to more
adequately
prepare school
leaders?

What do they
wish for to
bridge perceived
or felt gaps?

56

54

52

50

48

46

44

42

PERCENT OF PROGRAMS WITH NO NEEDS
55 %

49 %
47%

Teaching leadership skills or Gathering assessment data for ELPP needs for the delivery of
knowledge student feedback or accreditation hybrid or online instruction



Expressed Needs

Teaching

* Improve internship

* Theory and
knowledge
* Social justice
* Change
* English learners
* School politics

e Cases and sims

Assessment

 Systematic skill
assessmentin a
data system

* Develop data
literacy
* Sims

Hybrid
* Faculty training

 Materials for use
e Sims




Why is the “middle” missing in ed leadership?

* Typical, and bi-modal, instructional approaches (inactive and active)

* Why do only half the programs have needs?

* Do models of leadership development reflect best practices for instruction?

* Could interactive instructional approaches provide
* More practice, more development time

* The support for expressed needs for online teaching materials, and
assessment tools



@ SchoolSims

EXPERIENCE IS THE BEST TEACHER

r -
= School Safety
= Middle Schoal Budget
* First Week for Challenge » Finding & Leveraging
Adrministrator * School Finance Voloe {ELL)
+ Community Partrerships:

* End of School Year Blus Iy move!

L

Digital Readiness

"‘ Plus mary more!

Pius many maore!

= Playground Mishap +« Board Relations
« Difficult Comversations * Student Support
with a Novice Teacher; [Transgender]
Dwiss Code )
* Emerging Challenges of
= Teacher Blog Distributed Leadarship

Ples mamy more! Pius meany move!

* Girls Basketball Coach
* Student in Crisis

* District Budget Crisis

* Difficult Comversations:
Race

« Community Partnerships:
» Equity Beneath the Surface F 0 Curricubum Diigital Readiness

Instruction
&

Piws many rmore! Pilus many move!

Périonnel of &4 Assessment

* Mew Teacher Evalwation
* Disruptive Teacher

—il., - Academic Goal Setting

= Stakeholder Management
= Lost Phane

* Cyharbullying
* Role of School Counselars

Plus many more! Flus many rore!

Piws many mave!

—

Professional Standards

« Academic Goal Setting

* Middle School Turnaround
(Implementing Change) on the Job

= Comprehensive Role of
School Counselors

Pu'.:rs.m\.:?nymwc’

« Playground Mishap

+ Difficult Conversations
with a Nowlce Teacher:
Dress Code

+ End of Schood Year

Plus many more!

Ethics &
Professional
Norms

Learning &
Instruction

= Disruptive Teacher

Digital Readiness

= Finding & Leweraging
Woice (ELL)

Plus many move!

« Community Partnerships:

[ELL)

Mission, Building
Vision & Professional

Improvements Capacity

Equity,

[T [TEAOT TETI - Equity: Exploring Beneath
& Cultural

Responsiveness

Community
& External
Leadership

= Cyberbullying

= Small School Budget
Crisis

* Playground Mishap

Blers pvrrnyr move!

N ——

= Board Relations
= Administrator: First Week

= Finding & Leveraging Voice

Pl mnjrmo.r{'.'

Operations &
Management

* Difficult Conversations: Race

* Mawigating the Politics of
Equity-Based Budgeting

the Surface

Flus many more!

= Wew Teacher Evaluation

« Middle Schoal Budget
Challenge

= Student Support
[Transgender)

Plus many move!



@ SchoolSims

EXPERIENCE IS THE BEST TEACHER ThESOIUtion

SchoolSims provides reflection and feedback opportunities inside of the simulations.

0 100
1.8 (Average) %
0 100
(You may only select two or less.) 6f - Empower and Motivate Teachers Wﬂ . 86 %
(Average) % °
four chaice
g i 1 0 100
* Improving community relations, 6g - Develop Support for Teacher Leadership _I e || 70 %
(Average) %
Other choice[s)
» Supporting / Improving teacher performance. ¢ 100
| Ppo ) & hup1 e _P 79 - Provide Opportunities for Collaboration “' e 63.3%
* Improving school safety / security. . (Average) ”
» Become more invelved with the disciplinary processes.
« Enhance communication between students and faculty. 0 100
. . | I Iy N v U A |
Effective Dellvery of Feedbeck | 93.3 %
Choice feedback (Average) %
= Havimg a positive working relationship with the community in which your school resides provides you with muech more I
latitude when dealing with weighty issues like suicide. Waiting until such issues cccur to foous on community relationships Getting Commitment to Action |1 85 %
is @ major error. Your choice at the beginning of the school year to focus discretionary time om community relations was a (Average) %
wvery pooad cholce.

* Priorinzation: =200 %
= Community: +200 %



@ SchoolSims

Social Media

EXPERIENCE IS THE BEST TEACHER

, SchoolSimsPD m SchoolSims

Connect with us!



® SchoolSims
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